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Only What You Can Carry           Grades 7 – 12 │ 1-2 half hour sessions 
 

Based on the orders issued to “persons of 

Japanese ancestry” in 1942, students experience 

the challenge of reducing all their belongings to 

only what they can carry. Using the text of the 

“evacuation” orders, students must account for 

required items and make choices for anything 

else they can afford to bring.  What will the 

students take? What will they leave behind? 

What arrangements will students make for pets 

and larger property? 

 

 

Materials 
 Only What You Can Carry workseet 

 Images of forced removal (Appendix) 

 Transcript or image of mass removal 

 orders from 1942 (Appendix) 

 

Optional Materials 
 Actual suitcases, linens, toiletries, 

 tableware, clothing and personal effects 

 as referenced in the mass removal orders 

 

 

 
Note: 
This lesson intentionally challenges students to sit in the uncertainty experienced by Japanese 

Americans in the week between the posting of orders and the day they were to report for removal. 

Some students may have emotional reactions to the concept of housing uncertainty or pet 

abandonment.  

 

Sequence 
PART I 

 Organize students into families of 3 – 5 people. Assign an income source to each family such as 

grocer, field hand, farmer, lawyer, teacher, restauranteur, banker, engineer, mechanic, etc. 

 Give students time to build a “backstory” as to where they live in 1942 and what they own 

based on this income source.  

 Introduce orders issued to all Japanese Americans in 1942, using the transcription and/or actual 

documents available in the Appendix. Explain to students that they have to reduce their entire 

household and property to only as many bags as they can carry. (Encouraged: Bring an actual 

suitcase and the required items so that students can see the actual objects and how little room 

is left for additional items. Have students try carrying all the required items across the room.) 

 

"Instructions to All Persons of Japanese Ancestry," Apr. 24, 1942, 
posted in Seattle, Washington. [Internet]. Densho Encyclopedia 

http://www.broadwaycenter.org/
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Only What You Can Carry (Cont’d.) 

 Distribute worksheets. Students work in family groups to review the orders and make plans for 

their “family.” Each group produces a packing list based on the requirements in the order and 

an estimate of how many suitcases/packages they will bring. Additionally, they make plans for 

larger property (cars, appliances, houses, land, and businesses) as well as pets. Will they try to 

sell everything off at reduced prices or arrange for someone to act as custodian of their 

property? Will they entrust it to government storage scheme?  

 Individually, students make a selection of the one or two personal items they would keep and 

why. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PART II 

 Each family group presents their packing lists and plans. (Encouraged:Assign Part I in one 

session and do family presentations and closing discussion in a later class session. Consider 

providing or requiring students to bring actual packing objects and physically carry their items 

across the room to begin their presentation.) 

 Closing Discussion and/or written responses: See questions on the next page. 

 

 

 

 

 

 

 

 

 

 

 

The following text is from notices posted in Seattle on April 24, 1942 requiring people 

of Japanese American heritage to prepare to report for removal from their homes 

and work by May 1, 1942. In a week, they needed to sell or store all their belongings, 

close their businesses and pack one suitcase each to include the following items.  

 

Evacuees must carry with them on departure for the Assembly Center, the following 

property: 

 (a) Bedding and linens (no mattress) for each member of the family; 

 (b) Toilet articles for each member of the family; 

 (c) Extra clothing for each member of the family; 

 (d) Sufficient knives, forks, spoons, plates, bowls and cups for each member of 

       the family; 

 (e) Essential personal effects for each member of the family. 

 The size and number of packages is limited to that which can be carried by 

the individual or family group. 

 No pets of any kind will be permitted. 

 

http://www.broadwaycenter.org/
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Only What You Can Carry: Discussion Questions 
Consider a blend of individual reflective writing and class discussion using the following questions. 

 

 What was it like to have to reduce all your possessions to only those you can carry? 

 

 What personal item(s) did you choose and why? 
 

 At the time, the orders issued by the War Department were called “evacuation” orders and 

referred to Japanese Americans as “evacuees,” migrants” or “pioneers” as they were sent to 

camps in remote parts of the country. Now the term “forced removal” is considered more 

accurate and terms like “detainees” or “incarcerated” are used for those sent to the camps. 

What are the differences between the two sets of terms and why might the government have 

used the terms it did?  

 

 The forced removal and incarceration of Japanese Americans happened in the 1940s, under the 

justification of “wartime security,” but a Congressional report 40 years later found that this 

targeted, mass policy was a result of "... race prejudice, war hysteria and a failure of political 

leadership”. What lessons can we take from this violation of the Bill of Rights that we can apply 

to today? 
 

 Is a sense of security reasonable justification to limit the rights of some? What is gain and lost 

when we trade rights for the appearance (not the guarantee) of security?  
 

 Is it fair to punish people because they might do something wrong, or does it make more sense 

to only give consequences based on what that person has actually done? (Feel free to give age-

appropriate examples from school: cheating, interrupting class, cutting class, etc.) 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Girl with Luggage, 1942; Dorothea Lange, Courtesy of the National Archives and Records Administration 

http://www.broadwaycenter.org/
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Photo Analysis and Camp Diary            Grades 6 – 12 │ 45-60 minutes 
 

In this activity, students review photos from concentration camps at various locations around the 

United States during the 1940s. Using the images, students piece together an idea of what life at camp 

might have been like for Japanese American youth. Additionally, students hear or read Tomiko’s 

monologue from camp. Finally students synthesize these observations by composing a first person 

diary entry describing their incarceration camp experience.    

 
Materials 

 Projection or copies of photos of children at camp from the Study Guide Appendix 

 Map & Description of Tule Lake from the National Park Service (Appendix) 

 Online access to the  Densho Digital Repository and the National Park Service 

 Pencil and paper for optional diary writing 

 

Sequence 
 Select one or two images to introduce the lesson. Project or show the image to the entire class: 

What is happening in this picture? Where might it have been taken? What do you see in the 

picture that gives you clues? (The people, the buildings, objects, the background, any words or 

signs…) 

 Explain that many years ago, thousands of American youth were forced into imprisonment in 

camps, not because of anything they had done but because of their ethnic identity. Later this 

was found to be unfair and illegal, but many children had already spent years growing up in the 

camps. Let’s do some detective work! How can we use these old photos to understand what it 

was like to be a child or young person in that time and place?  

 Either distribute a set of photos to each table group or continue to view the photos as a whole 

class. Making note of activities and conditions in each one.  

 Based on photo analysis, individually or as a group, students compile a list about life in camp. 

As secondary sources use Tomiko’s camp monologue (below) or have students consult oral 

histories from the Densho Digital Repository and the camp description from the National Park 

Service to further clarify children’s experiences in camps. 

 Assign students to compose a diary entry as if they were a child in the camp, using descriptive 

language to explain what their life in camp is like.  

 Host a reading of the entries or display them for viewing. 

 

 

 

 

 

 

 

 

 

 

 

 

Tomiko’s Camp Monologue 
Tomiko shares these frustrations after being yelled at by a guard. 
 
Look at this crummy little room - the wind blows through all of the cracks in the wall 
and the floor. It’s so hot in the summer and freezing in the winter. Those horrible 
toilets. You have to walk for blocks to get there and there’s no walls, no doors! We have 
to eat at the mess hall - and the food is disgusting - especially those Vienna sausages! 
Why can’t we get a little miso soup once in a while? I feel dirty all the time because the 
dust is everywhere - inside, outside, in my clothes, in my hair! Why do we have to be 
surrounded by barbed wire and armed guards? I’m not a criminal. Why am I stuck in this 
place? I haven’t done anything wrong! 

http://www.broadwaycenter.org/
http://www.densho.org/archives/
https://www.nps.gov/tule/index.htm
http://www.densho.org/archives/
https://www.nps.gov/tule/index.htm
https://www.nps.gov/tule/index.htm
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Déjà Vu – Rights & Responsibilities         Grades 11 – 12  │ 20-25 minutes 
Recommended as a post-viewing activity after seeing Nihonjin Face. 

 

 

 

 

 

 

 

In this activity, students reflect on the experiences of Japanese Americans during World War II, and 

identify parallels in the present day. They grapple with the tradeoffs between increasing and decreasing 

the liberties of individuals and the implications of legislating groups rather than individuals. Finally, 

students reflect on how civil rights and liberties are interlocked civic responsibilities.  

 

Materials 
 Déjà vu: Rights & Responsibilities Activity Sheet (Appendix) 

 Violations of Rights & Liberties (Appendix) 

 

Note: 
While all the activities in this guide correlate to various social studies standards, this activity seeks to 

directly help students use Nihonjin Face to make connections between the following:  

 Component 1.1:  Understands key ideals and principles of the United States, including those in 

the Declaration of Independence, the Constitution, and other fundamental documents. 

 Component 1.4.1: Analyzes and evaluates ways of influencing national governments to 

preserve individual rights and promote the common good. 

 Component 4.4: Uses history to understand the present and plan for the future. 

 

Sequence:  
 Optional: Use a contemporary headline as a hook. Examples include the response to a 

suggestion by a Trump PAC affiliate to use the WWII experience of Japanese Americans as a 

A woman holds a sign in protest at a rally for presidential candidate Donald 

Trump, 2016; Retrieved for educational purposes from  

http://fortune.com/2016/11/17/donald-trump-supporter-internment-

camps/ on December 6, 2016 

 

A sign posted by a shop owner in California, immediately 

following the attack on Pearl Harbor on 12/8/41. 

Nonetheless the store was closed and the owner sent to a 

concentration camp in mid-1942; Dorothea Lange, Courtesy 

of the National Archives and Records Administration 

 

http://www.broadwaycenter.org/
http://www.nbcnews.com/news/asian-america/trump-supporter-cites-internment-precedent-muslim-registry-n685131
http://fortune.com/2016/11/17/donald-trump-supporter-internment-camps/
http://fortune.com/2016/11/17/donald-trump-supporter-internment-camps/
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“precedent” for a registry of Muslim Americans; or the disputes in the L.A. Times regarding the 

portrayal of Japanese American incarceration. 

 Distribute the Violations of Civil Rights & Liberties (Appendix 6), which gives an analysis of 

exactly how WWII policies toward Japanese Americans violated the Bill of Rights.  

 In a class discussion and/or using the Déjà vu: Rights & Responsibilities Activity Sheet 

(Appendix) address the following questions. 

 

Discussion Questions 
 

1. Examine the two pictures above. (Also printed on the activity sheet) How are they similar and 

different? Though they are separated by time and relate to different groups of Americans, what 

is the common theme? 

 

2. Should U.S. policymakers make exceptions that violate the Bill of Rights for certain people, if 

they think it improves security for others? Why or why not? 

 

3. It can all seem abstract until it affects us directly. What if the group whose rights were being 

limited was yours? Would you willingly submit yourself and your family to removal and 

incarceration if the authorities deemed it best for society? Why or why not? 

 

4. Rights can disappear in the frenzy of a politicized moment. Should we protect equal rights even 

when it doesn’t affect us personally? Why or why not? 

 

5. Rights can protect us, but who protects rights? What is our responsibility to ensure rights? Give 

an example of something that you can do to work for equal rights. 
 

Examples

 Inform yourself from reputable sources 

 Challenge fake news 

 Document events in your community 

 Examine your own biases  

(Check yourself!) 

 Join in respectful debate and 

discussion 

 Create or sign a petition 

 Organize a meeting of people with a 

similar goal 

 Write an op-ed, letter, blog or post 

 Give a presentation at your school or 

community 

 Communicate with your 

local/state/federal officials 

 Volunteer with an organization 

 Fundraise for an organization or cause 

 Join a demonstration or civil action 

 Register to vote and turn out  

 

While this discussion originates around the question of racialized policy, it can expand to debates 

around other types of rights: Think of issues ranging from domestic terrorism to gun 

ownership/control, abortion to voting rights. Encourage students to see how they might favor the 

expansion of rights in one category and the limitation of rights in another. How do race, ethnicity, 

gender and class color these discussions? Is it acceptable to determine rights and liberties based on a 

facet of one’s identity – that is to legislate and enforce laws based on groups? Why does the 

Constitution instead focus on individual rights?  

http://www.broadwaycenter.org/
http://www.latimes.com/local/readers-rep/la-rr-travel-letters-response-20161212-story.html


Nihonjin Face K-5 Study Guide  BroadwayCenter.org  16 
 

Gaman: Never Give Up!             Grades 6 – 12 │ 20-25 minutes 
 

Tomiko learns the concept of 

perseverance through the Japanese 

word, gaman, which her mother 

teaches her. This idea helps Tomiko to 

endure separation from loved ones, 

the challenges of camp and the 

difficulty of starting a new life with 

little money and no home. 

Furthermore, as she ages it inspires 

her to use her experiences to keep 

pushing for better treatment of all 

Americans. In this activity students 

reflect on the concept of gaman and 

reflect on experiences in their life 

where they have kept on trying.  

 

 

 
 
Materials 

 Optional use of photos from the Appendix 

 Gaman Activity Sheet or paper, student-selected contemporary images and colored pencils 

 

Note 
This activity works best as a wrap up activity after viewing of the play, Nihonjin Face. It challenges 

students to apply gaman to the issues that affect them today.  

 

Sequence 
 Ask students to recall Tomiko’s challenges from the play. Some examples include: 

1. Being separated from her friend Alice 

2. Having her dad taken away 

3. Leaving her home and school with very few belongings 

4. All the challenges of living in the camps 

5. Starting a new life with little money and no home 

 As a group, reflect on how both Tomiko and Alice responded to the injustice they encountered 

– Tomiko as a victim of that injustice and Alice as a witness. What types of decisions and 

actions did they take later in life?   

 Introduce the term gaman. It’s a Japanese word that reminds us to try our hardest. What does 

it mean to not give up? What does it mean to keep trying, to persevere?  

 Invite students to think of examples of injustice in their own times. List these out.  

 Next, challenge students to explain how they might apply gaman in how they respond to those 

issues. In other words, in the issues students are facing and witnessing today, what does it look 

like to take action rather than resigning?  

Student at camp, 1942; Courtesy of the National Archives and Records 
Administration 

 

http://www.broadwaycenter.org/
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Gaman: Never Give Up! (Cont’d.) 

 Either on the Gaman Activity Sheet or on blank paper, students name challenges of injustice 

today and describe at least one specific (and realistic) action they themselves can take.  

 If using blank paper, have students print or bring images to represent the challenges we face 

today.  

 Share/display student responses. Consider displaying the students’ work interspersed with 

pictures from the Appendix of the Japanese American community enduring the challenges of 

forced removal and incarceration.  

 Follow-up Questions: What actions did you identify? If you are not a direct victim of an 

injustice, what is one way that you can become an ally, as Tomiko’s friend Alice does?  

 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
 
 
 
 
 
 

Nisei soldiers of the 442nd; Courtesy of the Seattle Nisei 
Veterans Committee and the U.S. Army 

 

Dr. Martin Luther King, Jr. at Freedom Sunday rally at Soldier Field 

in Chicago; Chicago Urban League Records  via Wikimedia 

Commons 

 

Japanese American leaders look on as President Ronald 

Regan signs the Civil Liberties Act of 1988 

http://www.broadwaycenter.org/
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Additional Resources: Media, Curricula and Juvenile Literature 
 

Broadway Center is particularly thankful for the participation of Densho: The Japanese Legacy Project 

and KCTS 9/PBS LearningMedia.org in the creation of Nihonjin Face and this Study Guide. 

 

Media 
 Densho YouTube Channel  

Features concise videos which explain the growth of Japanese American communities of the 

West Coast; the early war period that led to forced removal; the experiences in American 

concentration camps; release and the eventual legislation to apologize for the injustices of 

WWII policies. Also included are old government newsreels and sample videos on using primary 

sources in the classroom. 

 PBS LearningMedia 

Hosts a large collection of distinct videos and lessons related to Japanese American experiences 

of WWII, including segments from Ken Burns and History Detectives.  

 

Primary Sources 
 Densho’s “Teaching with Primary Sources” 

An online course for educators with links to videos, oral histories and historical documents 

 Densho Digital Repository 

Thousands of oral histories, documents, letters, newspaper articles, photos and more 

 National Park Service 

Links to former camps which are now parks; maps, descriptions and videos. 

 National Archives Collection 

Houses documents, transcripts and images related to the forced removal and incarceration of 

Japanese Americans 

 

Curricula and Other Resources 
 Densho Learning Center 

Hub for civil liberties lesson plans and other resources including “Sites of Shame,” “Newspapers 

in Education,” and “In the Shadow of My Country” 

 Densho Encyclopedia 

Almost 1,000 entries relating to Japanese American experiences of WWII  

 PBS LearningMedia (see above) 

 The Japanese American Experience, Curriculum & Resource Guide 

Comprehensive curriculum developed by the Japanese American Citizens League 

 HistoryLink  

Article on “Tacoma Neighborhoods: Japantown (Nihonmachi) — Thumbnail History” 

 

Children’s Books 

 Densho’s List 

Recommendations of books for children and young adults, including descriptions 

 

 

 

http://www.broadwaycenter.org/
http://www.densho.org/
http://www.kcts9.org/
http://www.pbslearningmedia.org/
https://www.youtube.com/channel/UCyTGE7ZPM9DOL1hfE9x8eOQ
http://kcts9.pbslearningmedia.org/search/?q=japanese+american+internment&selected_facets=&selected_facets=
http://www.densho.org/teaching-with-primary-sources/
http://www.densho.org/archives/
https://www.nps.gov/miin/japanese-american-experience.htm
https://www.archives.gov/education/lessons/japanese-relocation#documents
http://www.densho.org/learning-center/
http://encyclopedia.densho.org/
http://kcts9.pbslearningmedia.org/search/?q=japanese+american+internment&selected_facets=&selected_facets=
https://jacl.org/wordpress/wp-content/uploads/2015/01/covers.pdf
http://www.historylink.org/File/20177
http://encyclopedia.densho.org/Children%27s_and_young_adults%27_books_on_incarceration/#List_of_Books
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